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(1)  The music was broken down into components that could be worked on 
independently of one another (tempo, chords, melody, and bass).

(2)  The components were then codified using a specific colour code which 
gives the orders for certain psycho-physical functions to take place.

(3)  Certain musical instruments were modified and adapted so that the 
participants playing them could use them with greater ease.

(4)  An apparatus generating visual signals (stimuli) was constructed in such a 
way as to be functional and effective. It was named the “Makris” Pedal 
Switch Visual Signal Generator (Makris, 2015a).

In essence, the “Makris” Method may also extend to include dance and 
theatre.

Project M.E.L.O.S.

The development of Project M.E.L.O.S. is based on the results of its clinical 
implementation in Greece, Ireland, Lithuania, and Turkey. Project M.E.L.O.S. 
does not make use of the Hornbostel-Sachs musical instrument classification. 
Instead, a new classification was created that distinguishes musical instruments 
depending on whether they play:
(A) Melody; (B) Chords; (C) Bass; or (D) Tempo

Project M.E.L.O.S. commenced in December 2016 and was based on the 
following priorities:
(A) Setting a framework for the initial assessment of the individual with special 

needs (A.M.E.A) who will participate in musical activities.
(B) Determining the skills that may develop during the learning of a musical 

instrument and through musical participation.
(C) Setting a pedagogical framework and a special methodology (subject of 

Output 1) as well as production of the relevant pedagogical material (subject 
of Output 4)

(D) Replacing the Pedal Switch Visual Signal Generator (Makris, 2015a) with 
relevant software that will enable both the teaching of a musical instrument 
and the participation of an individual with intellectual disabilities in a musical 
group through the use of tablets. The platform used for construction of the 
software was “Unity”.

(E) Implementing the Project using more instruments.

Introduction

The Project M.E.L.O.S. (Music Education - Light Optical Stimuli) Erasmus + KA2 
is a synergy between the Association of Parents and Guardians of Persons with 
Disabilities “Ergastiri” (Leading agency) and the following partners: Aliaga Ozel 
Egitim is Uygulama Merkezi (Turkey); Cope Foundation (Ireland); Jaunoliu 
Dienos Centras (Lithuania); and Theofanis Alexandridis kai Sia EE (Greece). As a 
European program it has the Project Reference 2015-1-EL01-KA202-014154. It 
commenced on 31-12-2015 and will be completed on 30-12-2017.

Development of the Project M.E.L.O.S. is anchored on the “Makris” musical 
teaching method. Clinical implementation of the method took place in 2013-15 
with special needs persons whose parents or guardians belong to the 
“Ergastiri” Association of Parents and Guardians and met with resounding 
success (Makris 2015a, Makris 2015b). The aim of the Project M.E.L.O.S. is to 
create a pedagogical framework and material with which Special Education 
professionals can help individuals with intellectual disabilities develop a series 
of skills through the use of music in tandem with IT such as computers, 
computer software, and tablets.

The “Makris” Method

Dr. Ioannis Makris started successfully implementing his method in 2013, in 
cooperation with the Association of Parents and Guardians of Persons with 
Disabilities “Ergastiri”. The “Makris” Method was based on the following 
premises:
(a)  The correct production of sound by a musical instrument can motivate and 

actively engage an individual with intellectual disabilities.
(b)  The mathematical law of musical pleasure operates cumulatively for the 

factors of melody, tempo, chords, and bass (Makris, Mullet 2003).
(c)  There is a specific codification based on colours for melody and chords as 

well as for tempo. This codification is adapted to the needs of each class of 
instrument.

(d)  The behavioral model of the “Makris” Method may be outlined as follows: 
Appropriate stimulus à Reaction or Appropriate (codified) Optical Stimulus à 
Specific psycho-physical reaction to a certain musical instrument (Makris 
2015b).

More specifically, the “Makris” Method proceeded as follows:
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Intake & Assessment to M.E.L.O.S.

The occupational therapy department of “Ergastiri” created an evaluation tool 
in order to facilitate the evaluation process of candidates who are about to 
participate in the M.E.L.O.S. educational program.

The tool was developed in order check the acquisition of a certain level of basic 
skills that seemed to be necessary for a participant according to the 
pedagogical frame of M.E.L.O.S. program. For the development of the tool, 
two particular references were used. The first being the pedagogical frame of 
the M.E.L.O.S. program which was created by Dr. Ioannis Makris, and the 
second was the Individualized Music Therapy Profile (IMTAP) (Baxter et. al, 
2007). The general purpose was to create a simple and comprehensive tool that 
various professionals (music therapists, musicians, occupational therapists, 
special education teachers etc.), that may participate in the educational process 
of M.E.L.O.S., would be able to use.

The tool evaluates 29 skills overall. These skills are categorized into 4 larger 
categories (motor, sensory, cognitive and psychosocial skills). The complete 
description of skills can be found on the evaluation sheet which is provided in 
the appendix. The evaluation process is based on non-standardized clinical 
tests, as it was not possible for the time being to provide any standardization of 
the process.

More specifically, the tool consists of four partial evaluation activities. The 
overall evaluation takes about 20-25 minutes and the materials that the 
professional is called to use are very simple. For the facilitation of the process 
the professional should have available:
• A small sized classroom
• A chair
• A table
• Some colored cords
• Beads of the same color with the cords
• A vertical board
• Markers
• Various musical instruments

The professional’s main goal is to give specific verbal description of each 
activity and then, through observation, to check the level of competence in 

The Present Handbook

The Handbook begins with an introduction which describes the present 
project’s course and structure.

Chapter 1 of the Handbook discusses and explains how the initial assessment 
of an individual is carried out.

Chapter 2 revolves on how the main development of Project M.E.L.O.S. 
evolved and was implemented by all members participating in the synergy 
during the project’s period of implementation. More specifically: Chapter 2, 
Segment 1, presents the teaching of Melody on the Flute with relevant 
examples; Segment 2 entails teaching the Piano; Segment 3 deals with 
teaching Guitar; Segment 4 is devoted to teaching Bass; and Segment 5 
presents the teaching of percussion instruments. Next, within the framework of 
implementing Project M.E.L.O.S., Chapter 2 discusses the development of 
playing the Skrabalai, a Lithuanian musical instrument; and the Turkish Saz-
Baglama musical instrument. The chapter ends with the development of playing 
the Greek Santouri.

Within the endeavor to expand the project, the Irish team wrote Chapter 3 to 
provide guidelines on how to apply the method with other traditional 
instruments not tested during this project.

Chapter 4, the last chapter, includes some ideas on how Project M.E.L.O.S. 
could evolve into a tool towards the creation of a Light Orchestra through the 
use of the software developed during the program’s implementation.

The Epilogue concludes the present Handbook and is a synthesis of all the 
chapters before it.

It is our fervent wish to see our endeavor and painstaking work during this 
synergy to systematically use technology in teaching Music within the framework 
of Special Education to meet with broader appeal and be implemented by 
other agencies as well so that special needs individuals may benefit.
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Overview of the Application & Computer 

based M.E.L.O.S. Application

Melos Application is composed by 3 main modules: Authoring Module, 
Conductor Module and Player Module. It will also have an online API for 
saving and sharing music exercises and live performance playlists.

Authoring Module

Using the authoring module, an author can create and modify music exercises. 
Only authors have full access to this module. Trainers can use this module in 
order to preview the exercises which are assigned to their organisation.

From the authoring main menu an author can create a new exercise (4), 
download an existing exercise to edit (2), delete an existing exercise (3) and 
they can open exercises that were downloaded in previous sessions and are 
stored in the local drive (5).

On creating a new exercise the author has the following choices.

each evaluated skill of the participant. The professional should also have in 
mind that through each activity they would be able to evaluate a various 
number of skills which originate from the 4 categories that were described 
above. The specific description of the activity can be also found in the 
evaluation sheet in the appendix.

Regarding the scoring process of the evaluation sheet, it was created a 5 - 
grade scale for scoring individually each basic skill. The accurate scoring scale is 
described in the full evaluation sheet which is in the appendix. It should be 
taken in mind that there is no standardization in any population of the scoring 
process for the time being, and that there is not any overall scoring offered.

The evaluation process was presented thoroughly during the third meeting of 
the partners in Panevezys, Lithuania by the coordinator. The partners were given 
a task in order to test the evaluation tool. This task contained the evaluation of 
five candidates for entering the M.E.L.O.S. educational program from each 
partner. The coordinator provided video samples of the evaluation process in 
order to facilitate the task for the rest of the partners. The collection of the 
completed evaluation sheets from each partner can be found in the annex.

What should be taken into consideration is the fact that the purpose of the 
specific evaluation process is not to exclude any candidate from participating in 
the M.E.L.O.S. program. Its purpose is to discover every participant’s potential 
in those necessary basic skills, in order to help the professionals create an 
educational program aiming to further the development of skills before the 
candidate joins the M.E.L.O.S. educational program.
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Musical Assumptions:
1.  All the exercises are quantized at sixteenth (16th). So the minimum note-sign 

you can add is an sixteenth.
2. The tempo is defined as beats per minutes (bpm) assuming that the beat is 

the denominator of the exercise measure.

The exercise editor view consists of 5 main areas: The top toolbar (1), the 
music bars thumbnails area (2), the music elements inspector (3), the music 
bars area (4) and the instrument visualisation area (5).

The top toolbar (1) is always the same. From here you can go back to main 
menu (x button), you can show and edit the exercise info (i button), you can see 
the exercise title, set the default exercise tempo, save the exercise to server 
(save button), play/pause/stop the exercise (play and stop button). Also you can 
switch between listening the metronome (on/off metronome icon) and mute the 
audio (speaker icon) while playing the exercise.

The music bars thumbnail area (2) is showing the measure of the exercise and 
has a bar thumbnail for each music bar of the exercise. Selecting a bar 
thumbnail you can see/edit the content of this bar and the 3 following bars (if 
exists). On the right side there is a plus button that adds a new bar at the end 
of the exercise and the Clone-Repeat button which opens the Clone-Repeat 
tool (see below for more details) .

The content of the music elements inspector (3) depends on the category and 
the instrument of the exercise. You can use these tools to edit the exercise’s 
bars. The main tools here are the note pitch-patterns on the top and the 
durations. These note pitch-patterns can be single notes or entirely chords 
based on the category and the instrument of the exercise. The durations 

parameter definition required edit after 
creation

values

Title The title of the 
exercise.

yes yes Any alphanumeric 
with max 80 
characters.

Style The music style 
of the exercise.

no yes Any alphanumeric 
with max 80 
characters.

Creator The name of the 
creator

no yes Any alphanumeric 
with max 80 
characters.

Date The creation 
date.

yes no The date is 
assigned 
automatically by 
the application on 
creating the 
exercise.

Category The category of 
the exercise. 
Each category 
has a range of 
instruments.

yes no Melody, Chord, 
Percussion, Bass

Instrument The instrument 
of the exercise. 
Each instrument 
belongs to a 
category.

yes no Melody -> Piano 
Chord -> Piano, 
Guitar 
Percussion -> 
Percussion 
Bass -> Electric 
Bass

Bars Count The number of 
bars.

yes no 1 to 100

Measure The measure of 
the exercise. The 
author can 
define the 
Numerator and 
the Denominator 
of the measure.

yes no Numerator: 
2 to 12 
Denominator: 
1, 2, 4, 8, 16

Comments Any kind of 
comments

no yes Any alphanumeric 
with max 500 
characters.
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defines the duration of each bar note element. To cover all the possible 
duration (including dotted and tie notes), the author can define a custom 
duration based on the minimum duration (16th). Some additional tools are 
based on the category and the instrument of the exercise.

The music bars area (4) reveals 4 sequential bars. You can select the elements 
in these bars in order to edit them. A default bar is an empty bar full of rests. 
Each rest is a sixteenth rest (16th). Selecting an empty rest element the 
inspector updates its info. In the above example you can see that the 2nd rest 
in the 2nd bar has been selected and the inspector info has been updated 
regarding to this selection (2.2 = 2nd bar and 3rd element - the 1st element is 
represented by zero, a pink circle represents the rests and the 16th symbol 
showing the duration of the rest).

At this point selecting a pitch-pattern and a duration the author can add/edit 
this element.

Pressing the right mouse button on top of a bar number (1) we can clear/delete 
an entirely bar. And pressing the right mouse button on top of a bar element (2) 
we can insert a rest (16th) before this bar element or copy/paste/delete this bar 
element. On inserting a rest all the elements after the rest are shifted 
accordingly.

 
At this point is it essential to mentions that tied notes and any kind of custom 
duration are totally possible. The below image shows the representation of a 
tied note (left-right arrows).

The content of the instrument visualisation 
area (5) depends on the exercise’s instrument. 
This area has only visualisation purposes. It’s not 
editable or intractable.

The Clone-Repeat tool is a generic tool to help 
the author copy, paste and repeat selected bars. 
To select the bars the author wants to copy, 
inserts the first and last bar number in the copy 
begin/end fields. Then the author defines the 
begin bar and position inside bar in which the 
repetition is going to begin. Finally the author 
can define the number of repetitions.

Player Module

Using the player module a student can open an exercise which has been assigned 
to him/her and play it. The player view consists of 3 main areas: The top toolbar 
(1), the main player view (2), and the instrument visualisation area (3).
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The top toolbar (1) is always the same. From here the user can go back to 
main menu (x button), show the exercise info (i button), show/hide the 
instrument visualisation area (gear button), see the exercise title, change the 
exercise tempo dynamically, play/pause/stop the exercise (play and stop 
button). Also the user can switch between listening the metronome (on/off 
metronome icon) and mute the audio (speaker icon) while playing the exercise.

The main player view (2) is the main real-time visualisation view which the 
student has to read-track-follow in order to learn an exercise. Its content 
depends on the category and the instrument of the exercise.

The content of the instrument visualisation area (3) depends on the exercise’s 
instrument. The below image shows the player with the instrument visualisation 
area hidden.

General Settings

In the general settings of the application the user can assign different colors to 
the each pitch and can choose to shift the audible pitch. These settings are 
stored per application instance on the local machine.

Conductor Module

The Conductor module is used for the coordination of live performances. Using 
conductor module, the authorized user(e.g. An Author acting as the conductor 
of the performance) can first login in the system and download the playlist with 
the selected music exercises.

During live performance, the user through the conductor module can see all 
the open players in the same network (e.g. tablets of the students with the 
player module running) and execute the music exercises to all of them 
simultaneously (controlling all of them from the conductor module).
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When each exercise is loaded in the players, the indications in the conductor 
app turn green and the conductor can start the selected music piece.

While “playing”, the players’ indicator turns to “play” and when the piece is 
finished they turn to “Stopped”.

Each player can be setup for a different instrument. The conductor knows from 
the icons the different kinds of instruments each player is setup for. Students 
see the exercises executing to their players relevant to the instrument they are 
playing. In the following images we see the player for Guitar and piano and the 
different view of the same piece but for percussion.

Playlists are created in the online platform of MELOS http://platform.
melosmusic.eu. The authorized user, using the same credentials with the 
authoring module, can login, create “superexercices“ (containing music 
exercices of the same songs for the different instruments) and then prepare the 
playlist of a live performance adding “superexercices” to the it. Then these 
playlists can be downloaded in the conductor module with the same 
credentials(like we saw in the beginning of this chapter).

Keyboard with Application

The piano instrument is used both in melody and chord category.

Piano-Melody

In this type of exercise the author can create a 
monophonic melodic piano exercise. The range of the 
piano melody instrument is from C2 (midi 48) to B4 
(midi 83).
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The inspector of the piano-melody has the 12 discrete music single pitches (C, 
C#, D, D#, E, F, F#, G, G#, A, A# and B), the 5 durations (whole, half, quarter, 
eighth and sixteenth), the custom duration field, and 3 octaves for the pitches 
(8-, 0, 8+).

The main player view shows the bar elements in a timeline which is moving 
from right to left. The magenta line indicates the current element and the arrow 
above or below represents the octave respectively.

Piano-Chord

In this type of exercise the author can create an 
exercise with sequence of piano chords.

The inspector of the piano-chord has the default 
chords which are specified from the application and 
covers the basic major and minor chords. (C+, C#+, 
D+, D#+, E+, F+, F#+, G+, G#+, A+, A#+, B+ and c-, 
c#-, d-, d#-, e-, f-, f#-, g-, g#-, a-, a#-, b-).The 5 
durations (whole, half, quarter, eighth and sixteenth), 
and the custom duration field.

The main player view shows the 2 discs on inside the other. The inner disc 
shows the color of the element which will come in the next beat and the outer 
disc shows the color of the current element.

 

Guitar with Application

The guitar instrument is used only in chord category.

Guitar-Chord

In this type of exercise the author can create an 
exercise with sequence of guitar chords.

The inspector of the guitar-chord has the default

chords which are specified from the application and covers the basic major and 
minor chords. (C+, C#+, D+, D#+, E+, F+, F#+, G+, G#+, A+, A#+, B+ and c-, 
c#-, d-, d#-, e-, f-, f#-, g-, g#-, a-, a#-, b-). The 5 durations (whole, half, quarter, 
eighth and sixteenth), and the custom duration field.

The main player view shows the 2 discs on inside the other. The inner disc 
shows the color of the element which will come in the next beat and the outer 
disc shows the color of the current element.

Bass with Application

The electric bass instrument is used only in the bass 
category, which is a specific type of melody.

Electric Bass

In this type of exercise the author can create a 
monophonic melodic electric bass exercise. The 
range of the electric bass melody instrument is from 
E2 (midi 52) to B3 (midi 71).
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The inspector of the piano-melody has the 20 discrete single pitches of the 
bass electric range, the 5 durations (whole, half, quarter, eighth and sixteenth), 
the custom duration field, and 3 octaves for the pitches (8-, 0, 8+).

The main player view shows the bar elements in a timeline which is moving 
from right to left. The magenta line indicates the current element and the arrow 
above or below represents the octave respectively.

Percussion with Application

The percussion instrument is used only in the percussion category.

Percussion

In this type of exercise the author can create a 
monophonic percussive exercise. There are only 3 
discrete percussive pitches available for this 
instrument.

The inspector of the percussion has the 3 discrete 
single pitches representing 3 different areas of the 
percussion instrument, the 5 durations (whole, half, 
quarter, eighth and sixteenth), and the custom 
duration field.

The main player view shows the bar elements in a timeline which is moving 
from right to left. The magenta line indicates the current element and the arrow 
above or below represents the octave respectively. 
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POPULAR  
BAND INSTRUMENTS

M.E.L.O.S.  
METHOD FLUTE
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Exercise 3:

The trainer asks the trainee to point out the specified shapes/ volumes.

Example:

a) Would you like to show me the square, the triangle, the circle?

Yes this is: the square, the triangle the circle.

b) Would you like to show me the cube, the cylinder?

Yes this is: the cube, the cylinder.

Skills: Recognizing shapes/volume.

Exercise 4:

The trainer asks the trainee to recognize precise sizes and shapes/volumes.

Example:

Could you tell me the name of this?

Yes this is a cube, a rectangle, a square, a cylinder, triangle.

Skills: Recognizing size of shapes / volumes.

 

M.E.L.O.S. METHOD FLUTE

Exercise 1:

The trainer asks the trainee to point out the specified colours.

Example:

Please show me the yellow, the blue, the brown, the black. 

Yes, this is the yellow, the blue, the brown, the black.

Skills: Recognizing colours.

Exercise 2:

The trainer asks the trainee to call out the colour that s/he points at. The 
trainee repeats the name of the colour with the trainer.

Example:

Tell me the name of this colour- yellow, the blue, the brown, the black.

Yellow, blue, brown, black

Yes this is the yellow, the blue, the brown, the black.

Skills: Recognizing colour verbally and naming the colours.
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Exercise 5:

The trainer asks the trainee to recognize precise colours and shapes / 
volumes.

Example:

a) Could you show me the blue rectangle?

Yes, it is the one on the right side.

b) Could you show me the yellow cube?

Yes, it is the one on the left side.

Skills: Recognizing size of shapes / volumes.

Exercise 6:

The trainer asks the trainee to have the right posture while playing.

Example:

Skills: Having the right posture while playing.

Exercise 7:

The trainer asks the trainee to breathe with the correct use of the 
diaphragm.

Example:

All classical exercises of singing are possible.

Skills: Learning the use of the diaphragm.

Exercise 8:

The trainer asks the trainee to make exercises for breathing.

Example:

All classical exercises of singing are possible.

Skills: Controlling the breathing.

Exercise 9:

The trainer asks the trainee to place the correct fingers on the colours on 
the flute.

Example: Please see the video.

Skills: Left hand finger placement.
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Exercise 10:

The trainer asks the trainee to make several exercises for the left hand.

Example:

a) 

b)

Skills: Practicing and isolation of the fingers (left hand).

Exercise 11:

The trainer asks the trainee to place the correct fingers on the colours on 
the flute.

Example: Please see the video.

Skills: Right hand finger placement.

Exercise 12:

The trainer asks the trainee to make several exercises for the right hand.

Example:

a)

b)

Skills: Practicing and isolation of the fingers (right hand).

Exercise 13:

The trainer asks the trainee to make several exercises with wholes notes.

Example:

 
 
 
 
Skills: Visual and motor coordination in whole notes.

Exercise 14:

The trainer asks the trainee to make several exercises with half notes.

Example:

a)

b)

Skills: Visual and motor coordination in half notes.

Exercise 15:

The trainer asks the trainee to make several exercises with quarter notes.

Example:

a)

b)

Skills: Visual and motor coordination in quarter notes.
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Exercise 16:

The trainer asks the trainee to play several exercises with a progressive 
degree and level of difficulty.

Example:

a)

b)

c)

d)

Skills: Combination exercise alternation of fingers.

Exercise 17:

The trainer asks the trainee to play and learn a specific rhythm.

Example: 

Learning songs from Greece, Lithuania, Greece, Turkey and Ireland.

Exercise 18:

The trainer asks the trainee to play together with one other musician.

Skills: Learning cooperation with a solo instrument.

 

Exercise 19:

The trainer asks the trainee to go to the stage alone, to play, and to 
acknowledge the audience by bowing when finished.

Skills: Behaviour management in a concert.
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POPULAR  
BAND INSTRUMENTS

M.E.L.O.S.  
METHOD KEYBOARD
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M.E.L.O.S. Method Keyboard

Exercise 1:

The trainer asks the trainee to sit down and to move as much as required, in 
order to achieve the correct position.

Example:

Skills: Body Position.

Exercise 2:

The trainer asks the trainee to point out the specified colours and to name 
them.

Example:

Can you show me the following colours? (brown, black, yellow, blue, red)

Yes, that is brown, black, yellow, blue and red.

Skills: Colour Identification.

Exercise 3:

The trainer asks the trainee to call out the colour that he/she points at. The 
trainee repeats the name of the colour with the trainer.

Example:

Can you please name the following colours?

Yes: Yellow, Black, Red, Brown, Blue.

Skills: Naming the Colours.

Exercise 4:

The instructor asks the trainee to make a fist with their hand and to point 
their index finger out to play a particular colour.

Example:

Can you play (with the index left hand):

a)

b)

c)

d)

e)

Skills: Isolating the Index Finger of the left hand.
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Exercise 5:

The instructor asks the trainee to play a whole 4/4 measure with the proper 
use of their left hand index (the colours alternate on the computer).

Example:

 
 

Skills: Coordination and using the Left Hand Index Finger to play music.

Exercise 6:

The instructor asks the trainee to make a fist with their hand and to point 
the index finger and play a particular colour.

Example:

Can you play (with the index right hand):

a)

b)

c)

d)

e)

Skills: Isolating the Index Finger of the Right Hand.

Exercise 7:

The instructor asks the trainee to play a whole 4/4 measure with the proper 
use of their right hand index (the colours alternate on the computer).

Example: 

 
Skills: Coordination and using the Right Hand Index Finger to play 
music.

Exercise 8:

The instructor asks the trainee to play a whole 4/4 measure with the proper 
use of both their index fingers. The colours alternate on the computer. The 
colours should be placed in octave distance.

Example: 

 
Skills: Bilateral Coordination.

Exercise 9:

The instructor asks the trainee to play quarter values on a measure 4/4 using 
the index fingers of both hands. The colours alternate on the computer. The 
colours are placed in octave distance.

Example: 

 
Skills: Bilateral Coordination in quarters.
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Exercise 10:

The trainer asks the trainee to play a major chord in fourths and measure 
4/4 using three fingers. The colours have been placed on basic major 
chords. The colours alternate on the computer. The colours should be 
placed on the distance of an octave.

Example: 

 
Skills: Playing whole chords (minors).

Exercise 11:

The trainer asks the trainee to play a major chord and the trainer responds 
with a minor. Then s/he asks them to distinguish the two chords (happy - sad).

Example:

 
This is: Happy  This is: Sad

Skills: Emotional Skills.

Exercise 12:

The trainer asks the trainee to play the minor chord in quarters values and 
measure 4/4 using three fingers. The colours have been placed in the basic 
minor chords (Dm, Em, Am).

Example:

 
 
Skills: Playing quarter chords (minors). 
 

 
 
Skills: Playing quarter chords (majors).

Exercise 13:

The trainer asks the trainee to play with fingers in succession:

1) index (left)

2) thumb (right)

3) index (right)

Chords (colours) as they appear on the computer.

Example: 
 
 

Skills: Arpeggio.
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Exercise 14:

The trainer asks the trainee to play with whole values (chords) with the right 
hand. We should be using the fingers:

1) thumb

2) index

3) ring finger (or in the case of the serving finger)

and

1) thumb

2) ring finger

3) pinky (depending on the kinetic features of the trainee).

Example: 
 

Skills: Playing whole chords single handed (Right).

Exercise 15:

The trainer asks the trainee to play the chord along with the bass using 
whole values.

Example: 
 
 

Skills: Bilateral Coordination. Playing whole chord and base (Index finger only).

Exercise 16:

The trainer asks the trainee to play the chord along with the bass on whole 
values.

Example: 
 
 

Skills: Bilateral Coordination. Playing whole chord and bass (Octave).

Exercise 17:

The trainer asks the trainee to play alternately Bass – Chord –Bass – Chord.

Example: 
 
 

Skills: Coordination and bilateral mobility. Playing alternately: Base – 
Chord, Chord – Base.

Exercise 18:

The trainer ask the trainee to use alternate methods of accompaniment. 

Example: 
 
 

Skills: Teaching alternate methods of Accompaniment.
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Exercise 19:

The instructor asks the trainee to play the C, F, G and then move the middle 
finger a key down. Then s/he asks them to play the chords Dm, Em, Am, 
and move the middle finger a key up.

Example:

Skills: Teaching changing chord from major to minor and vice versa for 
C, Dm, Em, F, G, Am notes.

Exercise 20:

The trainer asks the trainee to play and learn a specific rhythm.

Example: 
 

Skills: Teaching accompaniment rhythms from Greece, Lithuania, Turkey 
and Ireland.

Exercise 21:

The trainer asks the trainee to accompany another musician.

Skills: Learning cooperation with a solo instrument.

Exercise 22:

The trainer asks the trainee to go alone to the keyboard, to play, and 
acknowledge the audience by bowing once finished.

Skills: Behaviour management in a concert.
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POPULAR  
BAND INSTRUMENTS

M.E.L.O.S.  
METHOD GUITAR
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M.E.L.O.S. Method Guitar

Exercise 1:

The trainer asks the trainee to point out the specified colours and to name 
them.

Example: 
 

Can you show me the following colours? (brown, red, blue, yellow, black).

Skills: Recognizing colour.

Exercise 2:

The trainer asks the trainee to call out the colour that s/he points at. The 
trainee repeats the name of the colour with the trainer.

Example: 
 

Can you tell me the name of the following colours?

Yes- brown, red, blue, yellow, black.

Skills: Recognizing colour verbally and naming colours.

Exercise 3:

The trainer asks the trainee to sit down and to move as much as required, in 
order to achieve the correct position.

Example:

Figure 1

 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2

 
 
 
 
 
 
 
 
 
 
 
 
 
Skills: Having the right posture while playing.
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Exercise 4:

The trainer asks the trainee to play a specific string or strings and particular 
combinations, moving the plectrum either downwards or upwards.

Example: 
 
 
 
 

The plectra down, down, up, down, up.

Skills: Learning to use the plectrum with the right hand.

Exercise 5:

The trainer asks the trainee to play specific notes with the help of visual 
signals.

Example:

Please play: 
 

Skills: Isolating and practicing the index, and bilateral coordination  
with the right hand.

Exercise 6:

The trainer asks the trainee to play the given visual signals in barre chord. 

Example: 
 
 
 

Skills: Practicing bare chord with the left hand, and bilateral 
coordination with the right hand.

Exercise 7:

The trainer asks the trainee to play chords through the use of visual signals 
and with a specific movement of the plectrum.

Example:

 Down Up Down Down Down

 
 
 
 
 
Skills: Bilateral coordination of both hands.
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Exercise 8:

The trainer asks the trainee to see the particular visual signals and play the 
corresponding notes.

Example:

Please play the following notes: 
 

Red, brown, black, blue, yellow.

Skills: Visual motor Coordination.

Exercise 9:

The trainer asks the trainee to play the chords in specific intervals.

Example:

Please play the following chords: 
 

Skills: Bilateral coordination of both hands to tempo.

Exercise 10:

The trainer asks the trainee to play the major chords. Example:

Could you play the following chords?:

 C G F 
 
 

Skills: Learning the basic Chords (Major).

Exercise 11:

The trainer asks the trainee to play the minor chords. Example:

 Dm Em Am 
 
 

Skills: learning the basic chords (Minor).

Exercise 12:

The trainer asks for a specific arpeggio to be used in different chords. 

Example: 
 
 

Skills: Learning arpeggio.
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Exercise 13:

The trainer using a series of shapes – colours (visualisation of melody) asks 
the trainee to play a melody.

Example: 
 

Skills: Elementary learning of melody.

Exercise 14:

The trainer asks the trainee to play and learn a specific rhythm.

Example: 

Skills: Teaching songs from Greece, Lithuania, Turkey and Ireland.

Exercise 15:

The trainer asks the trainee to accompany another musician.

Skills: Learning cooperation with a solo instrument.

Exercise 16:

The trainer asks the trainee to go alone to the guitar, to play, and to 
acknowledge the audience by bowing once finished.

Skills: Behaviour management in a concert.
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M.E.L.O.S.  
METHOD BASS GUITAR

POPULAR 
BAND INSTRUMENTS

POPULAR 
BAND INSTRUMENTS
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M.E.L.O.S. METHOD BASS GUITAR
In this demonstration the colour coding for musical pitches relate to the system 
typically used in Ireland. In the MELOS online application you can amend  
the default note colour allocations to your preferred notation system. Please 
refer to chapter on Overview of application and computer based MELOS on 
how to do this

 
 

Exercise 1:

The instructor presents the different parts of the bass guitar  
to the student. 

Example:

The strings, the neck, the body, tuning keys, fret, strap, etc. 

Skill: Identifying parts of the bass guitar.
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Exercise 4:

 
Exercise 5:

Exercise 2:

*The trainee chooses a sitting or standing position, whichever is more 
comfortable to him/her.

 
Exercise 3:

The instructor models to the student the correct posture and sitting/
standing position prior to holding the instrument.

Example:

Skills : Body position.

Moving from the standing or sitting position, the student picks up the 
bass guitar and makes any adjustments necessary to find a comfortable 
position to play.

Skills: Musical instrument position.

The instructor will show the student how to connect the appropriate jack 
to the bass guitar and the corresponding jack to the amplifier. Under the 
instruction of the trainer, the student will connect the power plug to the 
power supply, turn on the power for the amplifier, and check the sound 
level by testing the strings and adjusting the volume setting.

Skills: Learning amplification and leads.

The instructor asks the student to identify colours that are placed on the 
bass guitar and place finger accurately on position.

Example:

Skills: Colour Identification and Finger & Thumb Placement.
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Exercise 6:

 
Exercise 7:

The instructor will model for the student how to pluck each string 
independently with each finger and thumb.

Example:

Skills: Finger plucking.

The student will accurately time the coordination of one hand pressing 
the accurate colour on the string and the other hand plucking the string.

Skills: Left and right hand integration.

Notes
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M.E.L.O.S.  
METHOD PERCUSSIONS

POPULAR 
BAND INSTRUMENTS
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M.E.L.O.S. Method Percussions

Exercise 1:

The trainer asks the trainee to sit on the edge of the chair with their legs a 
shoulder width apart. Place the trunk at a right angle to the legs; adjust as 
often as necessary in order for the student to acquire the right posture.

Example:

Skills: Body position.
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Exercise 4:

 
Exercise 5:

The trainer asks the trainee to name the colours that s/he shows. The 
trainee repeats the name of the colour with the instructor.

Example:

Could you please tell me the colours in the order that I will point at?

Yes it this yellow, this is the red, and this is the blue.

Skills: Verbal colour recognition.

The trainer plays sounds and asks the trainee to count sounds. Example:

How many sounds do you hear?

Answer: Nine.

Skills: Numbering.

Exercise 2:

 
Exercise 3:

The trainer asks the trainee to sit on the edge of the chair and grasp the 
percussion instrument and adjust the instrument as often as necessary in 
order to acquire the right position.

Example:

Skills: Musical instrument position.

The trainer asks the trainee to show specific colours.  
 
Example:

Please show me the blue, the yellow, the black, the brown.

Yes, the first is the blue, the second is the yellow, black is the third, brown 
is the fourth.

Skills: Colour Identification.
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Exercise 8:

Exercise 9:

The trainer asks the trainee to play the first time measure 4/4 with the 
proper use of their left hand palm, following the colours that appear on 
the computer.

Example:

Skills: Synchronize particular hit with pace.

Exercise 6:

Exercise 7:

The trainer asks the trainee to make a fist with their right hand, then open 
their hand stretching all fingers out together, and play a specific colour 
using their palm.

Example:

Skills: Using the palm of the right hand.

The trainer asks the trainee to make a fist with their left hand, then open 
their hand stretching all fingers out together, and play a specific colour 
using their palm.

Example:

Skills: Use the palm of the left hand.

The trainer asks the trainee to play the first time measure 4/4 with the 
proper use of their right hand palm, following the colours that appear on 
the computer.

Example:

Skills: Synchronize particular hit with pace.
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Exercise 12:

 
Exercise 13:

Exercise 10:

Exercise 11:

The trainer asks the trainee to play the colours that they see  
on the computer. 

Example:

Skills: Bilateral synchronization, both hands.

The trainer asks the trainee to make a fist with their right hand, then to 
open their hand stretching all fingers out together, and play a specific 
colour using the ends of their fingers.

Example:

Skills: Use of the end phalanges of the right hand.

The trainer asks the trainee to play the first time measure 4/4, with the 
proper use of the ends of their fingers on the right hand, following the 
colours that appear on the computer.

Example:

Skills: Synchronize particular hit with rhythm.

The trainer asks the trainee to name if the sound was bass or treble. The 
process is repeated as often as necessary.

Example:

Could you tell me how is the sound bass or treble?

Answer:  Bass  Treble   Treble

Skills: Auditory perception.
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Exercise 14:

Exercise 15:

Exercise 16:
 
The trainer asks the trainee to name if the sound was bass or treble.  
The process is repeated as often as necessary.

Example:

Could you tell me if the sound is bass or treble?

Treble        Treble        Bass          Bass          Treble        Treble

Skills: Acoustic perception and matching colour with sound.

 
Exercise 17:

 
The trainer asks the trainee to play in quarters and 4/4 with the proper use 
of both hands. The colours will alternate on the computer.

Example:

Skills: Synchronisation and lateral mobility.

The trainer asks the trainee to make a fist with their left hand, then to 
open their hand stretching all fingers out together, and play a specific 
colour using the ends of their fingers.

Example:

Skills: Use of the end phalanges of the palm of the left hand.

The trainer asks the trainee to play the first time measure 4/4, with the 
proper use of the ends of their fingers on the left hand, following the 
colours that appear on the computer.

Example:

Skills: Synchronize particular hit with rhythm.
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Exercise 18:
 
The trainer asks the trainee to play the sequence of colours displayed. 

Example:

 
 
Skills: Learning hand switching, synchronized to a specific tempo  
in the centre of the membrane.

 
Exercise 19:

 
The trainer asks the trainee to play the sequence of colours displayed.

Example:

 
 
Skills: Learning hand switching, synchronized to a specific tempo in the 
edge of the membrane.

Exercise 20:
 
The trainer asks the trainee to be quiet, and after a few minutes, to tell us 
what background noises they have heard.

Example:

Step 1:  Please be quiet for 2 minutes.

Step 2:   Could you tell me please what background internal or external                         
noises you heard?

Skills: Emotional skills.

Exercise 21:
 
The trainer asks the trainee to play the colours s/he sees on the computer.

Example: 

Skills: Learning pause.
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Exercise 25:
 
The trainer asks the trainee to play and to learn specific rhythms.  
 
Example:

7/8:

Skills: Learning specific accompaniment. Rhythms from Greece, 
Lithuania, Turkey, and Ireland.

Exercise 26:
 
The trainer asks the trainee to play the specific rhythm to the group.  
 
Example:

 
Skills: Cooperation in percussion group.

 

Exercise 27 :
 
The trainer asks the trainee to do an improvisation every two meters for two meters.

Skills: Improvisation. 

Exercise 28 :
The trainer asks the trainee to go alone on stage, to play, and acknowledge 
the audience when complete.

Skills: Contact learning for concert.

Exercise 22:
 
The trainer asks the trainee to play different meters. 

Example:

4/4: 

3⁄4:

Skills: Learning Metrics.

 
Exercise 23:

 
The trainer asks the trainee to play and to incorporate new techniques in 
his/her playing style.

Skills: Learning more techniques in playing percussion.

 
Exercise 24:

 
The trainer asks the trainee to accompany another musician.   

Skills: Learning cooperation with other instruments.
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TRADITIONAL  
BAND INSTRUMENTS

M.E.L.O.S.  
METHOD PERCUSSIONS

TRADITIONAL  
BAND INSTRUMENTS

TRADITIONAL  
BAND INSTRUMENTS

TRADITIONAL  
BAND INSTRUMENTS
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M.E.L.O.S. METHOD SKRABALAI
NOTE: In the Skrablai examples below, the black coloured note / pitch “H” is 
equivelent to note / pitch “B” in other instrument examples in this handbook. 

Exercise 1:
 
The trainer asks the trainee to point out the specified instruments.

Example:

Please show me the flute, the percussion, the skrabalai, the guitar, the 
keyboard, the santouri, the bağlama.

 
Skills: recognizing the instruments.

Exercise 2:
 
The trainer asks the trainee to call out the instruments that s/he points at. 
The trainee repeats the name of the instrument with the trainer.

Example:

Please show me the piano, the skrabalai, the flute, the percussion, the 
guitar, the keyboard, the santouri, the bağlama.

 
Skills: naming the instruments.
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Exercise 6:
 
The trainer asks the trainee to hold 
the sticks correctly:

• one stick in the left hand;

•  the other stick in the right- hand 
bulge down.

•  Hold the stick like a spoon: with all 
5 fingers on the end of the stick.

Example: 

 
Skills: correct use of the sticks.

Exercise 3:
 
The trainer asks the trainee to 
place the instrument safely.

Example:

Skills: correct musical 
instrument position.

Exercise 4:
 
The trainer asks the trainee  
to sit comfortably on the  
edge of the chair in front  
of the instrument.

Example:

 
Skills: Body position.

Exercise 5:
 
The trainer asks the trainee to 
stand comfortably in front of the 
instrument.

Example: 

 
Skills: Body position.

* The  trainee chooses a sitting 
or standing position, whichever 
is more comfortable to him/ her.

Exercise 7:
 
The trainer asks to drum the 
wooden boxes with wooden 
sticks. Trainer shows a 
coloured card –trainee drums 
the right box With the speed 
of tasks increasing.

Example: 

Skills: speed of reaction.
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Exercise 10:
 
The trainer plays sounds and asks the student to count sounds. Example:

How many sounds do you hear?

Answer: 14

Skills: Counting the sounds.

Exercise 11:
 
The trainer asks the trainee to drum the Gama up from Do to Do with the 
left hand.

Example:

 
 
 
Skills: to know Gama and to be able to use left hand.  
To know direction ‘up’.

 

Exercise 8:
 
The trainer asks to drum the wooden boxes with wooden sticks.

Example:  
 
 

Trainer shows coloured card –trainee drums the right box and names  
the right note.

Skills: Colour - note connection.

Exercise 9:
 
The trainer asks to drum the wooden boxes with wooden sticks.

Example:  

 
 
Trainer shows card with the name of the note – trainee drums the right  
box and names the colour.

Skills: Colour -note connection.
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Exercise 14:
 
The trainer asks the trainee to drum the Gama down from Do to Do  
with the right hand. 

Example: 

Skills: To know Gama and to be able to use right hand.  
To know direction ‘down’.

Exercise 15:
 
The trainer asks the trainee to drum the Gama up from Do to Do with the 
both hands. Drum the same box simultaneously.

Example:  

Skills: Synchronize hit with both hands. Playing unison.  
To know direction ‘up’.

Exercise 12:
 
The trainer asks the trainee to drum the Gama up from Do to Do with the 
right hand.

Example: 

Skills: to know Gama and to be able to use rights hand.  
To know direction ‘up’.

Exercise 13:
 
The trainer asks the trainee to drum the Gama down from Do to Do  
with the left hand.

Example: 

Skills: to know Gama and to be able to use left hand.  
To know direction ‘down’.
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Exercise 18:
 
The trainer asks the trainee to play one note after another by changing 
hands (left - right - left)

Example:  
 
 
 

Skills: Seriatim synchronization hands. Rhythm sensation.

 
Exercise 19:

 
The trainer asks the trainee to play 2 notes with two hands at the same time. 

Example: 
 
 
 

Skills: Instrument control technology.

Exercise 16:
 
The trainer asks the trainee to drum the Gama down from Do to Do 
with the both hands. Drum the same box simultaneously.

Example:  
 
 
 

Skills: Synchronize hit with both hands. Playing unison.  
To know direction ‘down’.

Exercise 17:
 
The trainer asks the trainee to drum with the both hands to the same box in 
rotation: left hand - right hand – left hand.

Example: 
 
 
 

Skills: Seriatim synchronization hands. Rhythm sensation.
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Exercise 22:
 
The trainer asks the trainee to play different meters. 

Example:

2/4  
 
3/4

4/4

Skills: Learning Metrics.

Exercise 23:
 
The trainer asks the trainee to listen carefully and to indicate the pause,  
and to say what background noises have the pause.

The trainer asks the trainee to count the pauses.

Example:

 
Skills: Learning pause.

Exercise 20:
 
The trainer asks the trainee to play the same note with different hands, one 
after the other (play Do with the left and right, play Re with the left and 
right, etc.)

Example: 
 
 
 

Skills: Small motorcycle and rhythm.

Exercise 21:
 
The trainer asks the trainee to change hands and notes, repeat the first note 
twice with the same hand.

Example:  
 
 
 

Skills: Synchronize particular hit with rhythm. Develop a hearing.
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Exercise 26:
 
The trainer plays the skrabalai and asks the trainee to indicate which  
melody is happy and which is sad.

Examples:

Skills: Emotional Skills.

Exercise 24:
 
The trainer asks the trainee to play and to keep the pauses. 

Example:

 
 
 
 
 

Skills: Learning pause.

Exercise 25:
 
The trainer asks the trainee to do an improvisation with the skrabalai.

Skills: Improvisation.
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M.E.L.O.S.  
METHOD SAZ - BAGLAMA

TRADITIONAL  
BAND INSTRUMENTS
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M.E.L.O.S. METHOD SAZ - BAGLAMA
In this demonstration the colour coding for musical pitches relate to the system 
typically used in Turkey. In the MELOS online application you can amend the 
default note colour allocations to your preferred notation system. Please refer 
to chapter on Overview of application and computer based MELOS on how  
to do this.

 

Exercise 1:
 
The trainer ask the trainee to point out the specified colours  
and to name them. 

Example:

Can you show me the following colours? (brown, red, blue, yellow etc.)

Yes.

Skills: Colour identification.
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Exercise 4:
 
The trainer shows the trainee how to hold the tezene between the thumb 
and the index finger.

Example: 
 

Skills: Holding the “tezene”.

Exercise 5:
 
The trainer shows the trainee how to tap all the strings on the bağlama with 
the tezene. 

Example:

Skills: Tapping all the strings on the bağlama with the tezene.

Exercise 2:
 
The trainer asks the trainee to call out the colour that s/he points at.  
The trainee repeats the name of the colour with the trainer.

Example:

Can you tell me the name of the following colours?

 
 
Yes, brown, red, blue, yellow etc.

Skills: Naming the colours.

Exercise 3:
 
The trainer asks the trainee to sit down correctly, then to take the bağlama 
and to move as much as required in order to achieve the correct position.

Example:

Skills: Body Position.
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Exercise 8:
 
The trainer asks the trainee to make a fist with their hand, then stretch the 
fingers and play a particular colour.

Example:

Skills:  Isolating the ring and little finger of the left hand.

Exercise 6:
 
The trainer asks the trainee to make a fist with their hand, stretching the 
index finger and the middle finger, and to play a particular colour.

Example:

Skills: Isolating the index and the middle finger of the left hand.

Exercise 7:
The trainer asks the trainee to play a whole 4/4 measure with the proper  
use of their left index and middle fingers, while the right hand taps the 
strings following the alternating colours on the computer.

Example: 

Skills: Coordination and using the left hand index simultaneously with the 
right hand, tapping all the strings on the bağlama with tezene to play music.
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Exercise 10:
The trainer asks the trainee to play a whole 4/4 measure with the proper use 
of their left hand index finger and thumb, simultaneously tapping the strings 
with the right hand. The colours alternate on the computer. The colours 
should be correctly placed on the instrument.

Example:

Skills: Bilateral coordination.

Exercise 9:
 
The trainer asks the trainee to play a whole 4/4 measure with the proper  
use of their left hand fingers and right hand, while the colours alternate  
on the computer.

Example:

Skills: Coordination and using the left hand with all fingers 
simultaneously with the right hand, tapping all the strings on the 
bağlama with tezene to play music.
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Exercise 13:
 
The trainer asks the trainee to play the melody what is shown by the colours 
(notes) on the computer. The colours have been placed on the notes.

Example:

Skills: Playing simple a DO Major melody.

Exercise 14:
The trainer asks the trainee to play the melodies what are shown by the 
colours (notes) on the computer. The colours have been placed on the 
notes. The trainer recommends simple melodies from different scales.

Example:

Please see the video.

Skills: Playing simple different scales melodies.

Exercise 15:
The trainer asks the trainee to accompany another musician.

Skills: Learning cooperation with another instrument.

Exercise 16:
The trainer asks the trainee to go to stage with their bağlama, to play, then 
acknowledge the audience by bowing once finished.

Skills: Behaviour management in a concert.

Exercise 11:
 
The trainer asks the trainee to play quarter values on a measure 4/4 using 
the left hand fingers to press each note, and tapping the strings with the 
tezene with the right hand.

Example:

Skills: Bilateral coordination in quarters.

Exercise 12:
The trainer asks the trainee to play D= sequence in measure 4/4. The 
colours have been placed on the notes. The trainer recommends simple 
exercises.

Example:

Skills: Playing whole notes as DO Major sequence on the bağlama.
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M.E.L.O.S.  
METHOD SANTOURI

TRADITIONAL  
BAND INSTRUMENTS
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M.E.L.O.S. METHOD SANTOURI

Exercise 1:
 
The trainer asks the trainee to sit on the edge of the chair in front of the 
instrument at a right angle, adjust as often as necessary in order for the 
student to acquire the right posture.

Example:

Skills: Body Position.

Exercise 2:
The trainer asks the trainee to hold the stick correctly between the middle 
finger and the index, stabilizing it with the thumb.

Example:

Skills: Use of the stick.
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Exercise 6:
The trainer asks the trainee to play the C scale following the colours  
on both sides of the santouri.

Example:

Skills: Practicing in the C scale.

Exercise 7:
The trainer asks the trainee to play simultaneously and/or alternately the 
note and its bass.

Example:

Skills: Bilateral coordination of the two hands.

Exercise 3:
The trainer indicates specific strings and the trainee practices the  
right hand. 

Example:

Skills: Striking with the right hand stick and production of sound.

Exercise 4:
The trainer indicates specific strings and the trainee practices the left hand. 
Example:

 
Skills: Striking with the left hand stick and production of sound.

Exercise 5:
The trainer uses colour coding for specific notes. Example:

Skills: Synchronization of two hands.
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Exercise 10:
 
The trainer asks the trainee to watch the visual signals and follow the 
metronome. 

Example:

       = 80

Skills: Practicing right and left hand alternation.

Exercise 11:
 
The trainer asks the trainee to play the bass and get familiarized  
with their use. 

Example:

 
Skills: Learning and using the bass.

Exercise 8:
 
The trainer asks the trainee to watch the visual signals and play the 
corresponding notes.

Examples:

Skills: Visual – Motor coordination.

Exercise 9:
 
The trainer asks the trainee to watch the visual signals and follow the tempo 
given by the trainer or the metronome.

Example:

       = 100

Skills: Synchronisation with the tempo.
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Exercise 12:
 
The trainer asks the trainee to play and learn a specific rhythm. Example:

 
Skills: Teaching Accompaniment rhythms from Greece, Lithuania,  
Turkey and Ireland.

Exercise 13:
 
The trainer asks the trainee to accompany another musician.

Skills: Learning cooperation with a solo instrument.

Exercise 14:
 
The trainer asks the trainee to go alone to the instrument, to play, and to 
acknowledge the audience by bowing once finished.

Skills: Behaviour management in a concert.

Notes
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M.E.L.O.S.  
EXAMPLE: TIN WHISTLE

APPLYING THE 
M.E.L.O.S. METHOD 
TO A TRADITIONAL 

INSTRUMENT
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M.E.L.O.S. METHOD TIN WHISTLE
The purpose of this chapter is to support individuals or organisations interested 
in developing the MELOS method in their country. In this chapter, we will 
outline the process we used in Ireland for the Tin Whistle. The Tin Whistle is a 
melodic instrument used to play traditional Irish music.

In developing guidelines for the Tin Whistle (and for any other instrument you 
identify) we use text, visual images, and video to help assist in the learning 
process. Exercise 1 below is an example of the first phase of learning, where we 
recommend highlighting the key features of the instrument.

Exercise 1:
 
The instructor presents the different parts of the Tin Whistle E.g. 
mouthpiece, finger holes, etc... to the student.

Example:

Skills: Identifying parts of the Tin Whistle.
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In phase three, the student will become better acquainted with the instrument 
by modeling the correct posture and interacting with  
the instrument.

Exercise 3:
 
Moving from the standing or sitting position, the student picks up the  
Tin Whistle and makes any adjustments necessary to find a comfortable 
position to play.

Skills: Musical Instrument Position.

 

In the fourth stage, the instructor will identify with the student the colours used 
on the instrument to differentiate the distinct notes and chords (using coloured 
stickers). The instructor will model the correct positioning of the hands and 
body to play the instrument notes, based on the colours shown; the student 
copying the movements on the instrument. This is an extensive phase, 
necessitating that the student learn the colours and the associated form used 
to play. The exercise below provides an example.

 
Once students are familiar with phase one, instructors/teachers can then model 
and work with the student to obtain the correct body posture and position for 
that instrument. Below is an example of the instructor/teacher using text and 
images to demonstrate position and posture. Note, it is important to 
understand that body position and posture may need to be adapted to support 
learners with disabilities. Alternatively, an instrument can be adapted to meet 
the requirements of participants with disabilities.

Exercise 2:
 
The instructor models to the student the correct posture and position to sit 
or stand prior to holding the instrument. Thumbs to the rear of the whistle, 
and fingers over the holes at the front of the whistle.

Example:

Skills: Body Position.
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Skills: Colour Identification and Finger & Placement.

Exercise 4:
The instructor asks the student to identify the colours that will be used in 
the method. The instructor then models, and asks the student to cover the 
appropriate finger holes that correlate with the colour.

Example:

* “C1 ” Blow  harder.

*  “D1”  Blow harder.
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In the fifth phase, the student will begin playing the instrument more fluently by 
following the colour patterns shown to them; they will model the correct 
positions and posture associated with each colour to play.

Exercise 5:
The student will find a suitable and comfortable position and blow into the 
instrument to create a sustained sound. Continue this method, securing a 
good and stable sound on each finger configuration.

Example:

Skills: Creating Sound with the Tin Whistle.

In the sixth phase, the student will continue practicing right and left hand 
integration, while also incorporating additional playing elements like breathing 
control, or finger Bass Guitar coordination, as required by the instrument. 

Exercise 6:
The student will accurately coordinate breathing, fingering, and sound 
production to create a musical flow / melody.

Skills: Breath, Left and Right Hand Integration.

Notes
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IDEAS FOR DEVELOPING A 
M.E.L.O.S. ORCHESTRA
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Ideas for Developing a M.E.L.O.S. Orchestra
The concept of creating an orchestra within the framework of Special 
Education, and individuals with intellectual disabilities in particular, is always an 
inviting one: such an orchestra would help people with special needs to join a 
group, function collectively, develop a range of skills, and have fun while  
doing so.

The software produced within the framework of the synergy between four 
institutions tending to the intellectually disabled and the M.E.L.O.S. Program is 
designed in that direction. The software handles four categories of musical 
instruments: first, the Melody Category which, for the needs of the present 
method, was developed for Flute; second, the Accord Category which, for the 
needs of the present method, was developed for Piano and Guitar; third, the 
Bass category; and fourth, the Percussion Category. Instruction on how to play 
all of those musical instruments remains as discussed in earlier chapters.

Therefore, our model assumed the following characteristics:

(A) The “musicians” are grouped per category of musical instrument.

(B) It makes use of a central server linked through Wi-Fi to the musician’s 
tablets. (C)The central server sends to the tablets the necessary data.

Those characteristics can also be seen schematically by means of the  
diagram below:
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Conclusion
The  M.E.L.O.S. (Music Education Light and Optical Stimuli)  Erasmus+ 
transnational project has been a two year journey for five partner organisations 
representing four countries.  (Greece, Lithuania, Turkey and Ireland).  Building 
on the method piloted and developed by Dr. Ioannis Makris, PhD at “To 
ERGASTHRI” in Athens Greece, the partnership worked to develop a 
methodology, website, user friendly application with supporting handbook to 
try to formalise and make available Dr. Makris’ method.  

The project focused on the adult learners with an intellectual disability, access 
and active engagement in music, social inclusion and technology.  

The culmination of this project has been the key outputs that hope to 
contribute to improved access for adult learners with disabilities in the field of 
music.  The project provides a usable application and a framework for tutors 
and students to build musical compositions (new or existing) through colour 
coding notation.  The methodology of developing Melodies, Chord Patterns 
and Drum Patterns are all explained in detail in this accompanying handbook 
which should be used in conjunction with the online application. Popular Band 
Instruments including, Percussion, Electric Bass Guitar, Acoustic Guitar, 
Keyboard and Flute are demonstrated in this handbook.  Traditional Musical 
Instruments from each partner country including Skrabalai (Lithuania), Saz / 
Baglama (Turkey), Santouri (Greece) and Tin Whilstle (Ireland) are also included 
in this handbook and demonstrate how the method can be adapted for 
traditional musical instruments.

The application developed by Omega Technology in conjunction with partners 
gives a digital platform for Dr. Makris’ ideas to be explored.  Throughout 
testing a number of recommendations and amendments have been made and 
the final version is now available on www.melosmusic.eu.  It has been observed 
through testing that the use of the digital application does not suit all learning 
styles. In these cases alternative marking systems can be adopted to suit the 
needs and learning style of the student.  This might include existing methods of 
printing hard copies and / or using colour stickers.  This will be guided by the 
learner with the support of the teacher.

Representatives from partner organisations have contributed to the 
development of this handbook with partners writing, reviewing and contributing 
to chapters.  Contributors include: Dr. Ioannis Makris, Spyros Kaltikopoulos, 

All material is ready for implementation and the “musicians” have practiced on it 
exhaustively. The information each “musician” receives on her/his tablet depends 
on the musical instrument (Flute, Guitar, Piano, Bass, Percussion instruments) that 
s/he plays. Musicians are divided into groups and each musician has her/his own 
tablet whose display screen is exactly like the one used for teaching purposes.

The individual handling the information dispensed by the computer to the tablets 
is not a mere computer user: S/he must be a trained musician who also knows 
how to conduct an orchestra. For the needs of the M.E.L.O.S. Program, that 
musician will be known as the Musical Coordinator who acts in the capacity of 
orchestra conductor. The Coordinator will have a screen before her/him where s/
he can follow the succession of colours per musical instrument category. In that 
way, under real-life circumstances, the Coordinator can intervene and guide 
orchestra when and where necessary.

 
The theoretical model above was developed within the framework of the 
M.E.L.O.S. Project and will be implemented for the purposes of the C4 Event which 
will comprise the project’s presentation and the concert that will be performed 
jointly by members from four institutions: (a)  Association of Parents and Guardians 
of Persons with Disabilities “To Ergastiri”  (Greece); (b) Aliaga Ozel Egitim is 
Uygulama Merkezi (Turkey); (c) Cope Foundation (Ireland); and (d) Jaunoliu Dienos 
Centras (Lithuania).  The fifth partner, Theofanis Alexandridis kai Sia EE (Greece), 
will be in charge of technical development and support. Each participating 
institution has undertaken to prepare one musician per musical instrument 
category. The music material for the concert is designed and prepared using the 
colour coding system and the musicians will be called upon to cooperate at the 
European level of the C4 Event.
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Notes
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APPENDIX
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Appendix A

Basic Skills Assessment for 
M.E.L.O.S. Participants 
Name  of  participant:                                                   Age:

Evaluation method:  Non standardized clinical tests

1:   no skill awareness    
2:   medium skill awareness    
3:   adequate skill awareness  
4:   enough skill awareness    
5:   great skill awareness

SKILL 1 2 3 4 5

1. Right and left in body recognition

2. Right and left in space recognition

3. Body knowledge

4. Crossing the middle line of body

5. Postural control

6. Balance

7. Kinesthesia

8. Colour discrimination

9. Colour naming

10. Two finger grasp

11. Bilateral coordination

12. Attention level

13. Auditory memory

14. Simple order execution

15. Compound order execution

16. Functional sitting position

17. Shape discrimination

18. Shape naming

19. Laterality

20. Finger isolation

21. Finger antithesis

22. Eye - hand coordination

23. Musical instruments recognition

24. Visual discrimination

25. Visual memory

26. Power levelling

27. Auditory discrimination

28. Binary interaction

29. Emotional skills
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SCORING
4-5

The level of the evaluated skill is desirable and the pedagogical program of 
M.E.L.O.S. can be applied to the trainee.

3

The level of the evaluated skill is satisfying. It is  recommended that the trainee 
receives a personalized therapeutic intervention in order to achieve further 
development of the skill.

1-2

The level of the evaluated skill is extremely low. The trainee isn’t able to 
participate in the M.E.L.O.S. program. It is  necessary that the trainee receives a 
personalized therapeutic intervention in order to achieve further development 
of the skill.

Suggested activities
 
• Right and left recognition 
in body and space
• Body knowledge
• Crossing the middle line
• Balance
• Postural control
• Kinesthesia

The trainee is asked to stand up and to 
show the basic body parts. We also ask 
him to recognize the right and left side 
of his body. We ask him to show body 
parts of the opposite body side. We ask 
him to walk right and left with side steps. 
Finally we ask him to stand in one foot 
after we perform the activity.

• Colour discrimination
• Colour naming
• Two finger grasp
• Bilateral coordination
• Attention level
• Auditory memory
• Simple and compound order execution
• Functional sitting position

The trainee must be seated. We ask him 
to match beads (with the basic colours) 
with cords in matching colours. Then we 
ask him to match three specific coloured 
beads in a specific order.

 
• Shape discrimination
• Shape naming
• Eye - hand coordination
• Finger isolation
• Laterality
• Finger antithesis

We create two columns with the basic 
shapes in a vertical board. We ask the 
trainee to distinguish the shapes from 
one to another and then to name each 
one. Then we ask him to connect with a 
line the same ones using a marker. After 
that we ask him to follow the lines he 
drew with each of his fingers. Finally we 
perform a finger antithesis activity and 
we ask the trainee to copy it back.

• Musical instruments recognition
• Visual discrimination
• Visual memory
• Power levelling
• Auditory discrimination

We ask the trainee to name the musical 
instruments he can see in the classroom. 
Then we ask him to find the instruments 
he named in a picture that we show him. 
We ask him to press a piano key with 
different levels of power. We play a 
simple rhythm with each instrument and 
we ask the trainee (who can’t see which 
instrument is played each time) to tell 
where each sound came from.

• Binary interaction
• Emotional skills

We evaluate the overall behavior of the 
trainee during the above activities.
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Do you think that M.E.L.O.S. project improved the social skills of the 
participant? 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improved the interpersonal 
communication skills of the participant? 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improved the participant’s wellbeing? 
 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improves access to cultural material? 
 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improves participation of persons 
with intellectual disabilities in accessing music? 

1 62 73 84 95 10

Sex:       Occupation: 

Education:      Age:

Appendix B

M.E.L.O.S. Questionnaire (Trainers)
Do you think that M.E.L.O.S. project improved the motor skills of the 
participant? 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improved the concentration of the 
participant? 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improved the understanding of how 
to make music by the participant? 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project improved the participant’s ability to 
follow artistic guidelines? 

1 62 73 84 95 10

Do you think that M.E.L.O.S. project increased the opportunity for artistic 
self-expression of the participant? 

1 62 73 84 95 10
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Appendix C

Resources
Flute 
https://youtu.be/Mw5zDIR3W_k

Keyboard 
https://youtu.be/4KP5wnkIOdc

Guitar 
https://youtu.be/nu3n9V-Co1Q

Bass Guitar 
https://youtu.be/f1CUjADo8vM

NOTE: In this chapter and the 
accompanying “You Tube” example 
the colour coding for musical pitches 
relate to the system typically used in 
Ireland. In the MELOS online 
application you can amend the 
default note colour allocations  
to your preferred notation 
system. Please refer to chapter on 
“Overview of Application and 
Computer Based MELOS” on how to 
do this

 
 
 
 
 
 
 
Percussion 
https://youtu.be/U8XUxQm8NS4

Skrabalai 
https://youtu.be/Z0HNMt7ksDA

Baglama 
https://youtu.be/6OAT2InHw0k

NOTE: In this chapter and the 
accompanying “You Tube” example 
the colour coding for musical pitches 
relate to the system typically used in 
Turkey. In the MELOS online 
application you can amend the 
default note colour allocations  
to your preferred notation 
system. Please refer to chapter on 
“Overview of Application and 
Computer Based MELOS” on how to 
do this

Santouri 
https://youtu.be/UGZtY3Y40P8

M.E.L.O.S. Questionnaire (Trainees) 
(Please circle the correct face)

It was difficult to work with the computer?                                         

It was difficult follow the colours?                                         

It was difficult to follow the rhythm?                                         

It was difficult to play with others persons?                                         

It was difficult to change the chord or rhythm?                                         

Do the colours help you to play?                                         

Does you like  M.E.L.O.S. as program?                                         
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